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My View: The WIDE World
Team Experience

By Betry Cirrie,

Frestowan'labeville School Dhissrice
Lasrwinter, sy Dinecror oF Instructionas Procrass
presented an opporouniy for teachers from my school distrce
to take an online math course affered by WIDE “Waord ar the
Harvard Graduate School of Education. There was a new
ewist involved in this course offering. You had w sign up
to work with a team of reachers from vour ocwn school, and

!-T'-\.J.l\. I\.II'III ne in ore Yece.

Mever having taken an online course, this ffry-two-year-ald
dinosaur was a bit hesitane. Younger ceachers at my grade level, whe had all recently got

ten their Masters’ Diegrees, some with online courses, convinced me that chis was do-able.
Haowewer, we were all a bit nervous abaur a Harvard math course. Afrer all, we were secand
grade veachers from a small community in southeastern Massachuseres, We were about o gee
ourselves invalved with merh people from around che world! 5o we ook the challenge ithe
cowrse was paid for by the school district] and chat's how Shelly Foumnier, Bridget Walcers, Jall

Stonchouse, and | became Tive Frecioan Fawr!

The course was called Traching Mt Fundementale on the Way so Alpebraic Thinking fn Ele-

rertary Schosd. We had a ewo week period in which to go online and fill in informarion about
ourselves ta share with the ather course participants, most of whom were taking the course an
their own. There were math reachers from Europe, South America, and Australia registered for
this same course, and a number of folks from Cape Cod. [t was fun wo read abour these people

and spend a little vime “charting” with chem before the course began.

The course was ser up in 6 two-week sessions and ran from February through May of 2005
Since Shelly had the most EXpeTience with online courses, she offered o he the pwice for the
first sesson. We all did the readings and the activites that were assigned and sar down to
wrrite owr growp response together, and we were ar a loss. We spent an hour and a halfand had
about zeven sentences typed our. We had no collective voace. Yikes, this wasn't working for us!
The problem was thar e one dared o express their thoughts openly, for fear chat we might

not all be thinking the same thoughts. We didn’t wans anyone o feel lefr our or of-track or
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off-base. 5o, we switched to Flan B. Everyone would ge home and artack the respanses an

their owm, then e-mail them 1o each other, where they could be written and read in privacy.
It worked! "We all camie ar che FESpOses from a differens .ul_i:'.r amd -.'-'rr'.':ll.il'.!'_ fell inma |'-|.|q.a..
Phew! 5o Shelly was able to compile the responses and post them in plenty of time — ahead

of the deadlines.

We continued on inta the second session with Bridger taking on the role of the voice. Read
ing assignments and responses were handled in Plan B mode, working as individuals o create
group cthoughts, Finally we had a hands-on assignment to work on with soudents in our
classrooms, That changed our whole dynamic! Once we had firsthand experience with the
kids and their respanses ro mach licerarure and work with T charts, The Freerown Four truly
became cne vaice, empowered by our students and their positive reactions 1o new methods of
instruction, new mades of questioning, and new understandings of mach conceprs. From thas

marment om, we had no problem discussing what we were doing and learning,

As the sessions progressed, so did we progress as a team. Jill became the voice in Session 3. It
seemied like all we ralked abour was math. Befare schoal, ar lunch, after schoal: math, mach,
math. Ohur studenss were becoming more conbdent. We were “algebra-Fring” evervthing we

could! We had never had such great 7- and S-year-old problem solvers before!

Assignments evolved and we were all gaining a beteer "understanding of understanding”, and
“teaching for understanding”, thanks ro our able instructar. We were also receiving grear feed
back and great questions from cur study coach and frem our classmates. Our thowpghis were
being validared by athers, by real mach peaple. [t was a heady feeling thar we were able wo keep

ch.

up with this group of people chat we had come o admire sa m

Finally, Session 4, 1t was moy turn o be the voice. | had gocten pretey good ar responding

v miy classmates” postings and [ was feeling somewhar confident chat 1 could do chis job of
responding for all of us. My bigges: prablem, being the dinosaur, was thaz 1 didn't know how
to da even the simplest editing funcrions, like copying, cutting, and pasting, so that | could
post cur responses. The team responded o my dilemma and gave me computer literacy study

sEEsions, .il'll\.l [ '|‘|'J.'II'I.I oveEn -\.I'.1|.'I.IFEJ.'I:-\.-J.! I‘u"':'l-\. I:IIJ..\' were & tearm!

I think we were all a litcle saddened fowr weeks later when the course came 1o an end. | cthink
that we thoughe cur conversations would end, but we find thar we are more in tune wich each
other now, seretching our conversations beyond marh ropics, our across the curricuhom. We

became very active in the selection process of a new math text for owr district, based upon the

knowledge we had gained and shared through che WIDE %World course.

We just launched the new program in September and the team approach has kept us aBoat as
we prepare new lessons and marterials. [ts an exciving time For us as we start wo work wich a
whole new batch of second graders. Whar we accomplished with our studenes last year in five
monzhs with WIDE's help was amazing. We look forward to warching ten months grawch

with this year’s crop!

As a professional development opportunity, this team approach helped us, not only in improv
ing math instruction, bur in praving thar team work is a big pars of the furwre for all educa

tors for years to come. | know that we will never g0 back to "l-;\-cl it alone” education.






